Abstract
Background
This research is created from a collection of testimonies of former students who have completed a course of Initial Vocational Education and Training (IVET) at Salesian* VET Centers (CFP)**, during the period between the sixties and the new millennium, in one of the six Italian regions where the investigation has been conducted. The research focused on the quality of the learning experience in a CFP and its ability in influencing students' biographical path and their personal and professional fulfillment.
The epistemological assumption of this research is that narratives may be the generative place even of a relevant knowledge on VET. It is an educational research, interested in deepening the understanding of VET practices through testimonies. The account is in fact the more appropriate knowledge model to approach lived experience***. From the analysis of the stories told by students, it is possible to build a theory that can put into words the knowledge generated from the experience (Mortari, 2003 (Mortari, , 2010 and to give a rationally justified order to the logics that inspire the training activity. However, this is a humble theory, which does not aspire to generalization, a theory that could be called "extracted" and not "abstract" because it is created by its own stories. While in previous works (Tacconi et al., 2010; Tacconi, 2011 ) the educational practice has been explored starting from the stories of the teachers, in this research it is explored from the students' point of view (Tacconi et al., 2013 )****.
The narration is constitutive of the identity of a person who, as Paul Ricoeur reminds us, is like a "narrative identity" (Ricoeur, 1993, pp. 201-230 ). It's through the memory and the narration that every one of us comes to life with unique features (Cavarero, 1997) . We are not just the sum of our experiences, but what of our past is transformed into experience and has become part of us just through the memory and the narration †. If all of this may be said about personal autobiography (Demetrio, 1996) , perhaps it can be said also of a discipline as teaching, if we see teaching not as the science that says what teachers have to do but as a field of knowledge that turns his attention to how educational practices actually take place (Damiano, 2006) , that gathers stories of practice recognizing in them and between them a sense that reveals its meaning and indicates the possible direction (Tacconi, 2011) . This work confronts us with two narrative levels, the personal stories of training of former students and the broader educational research, considered as a collective and collaborative undertaking using stories of training in order to understand more about educational practice. This implies confidence in the narrating and in its ability to reveal deeper aspects of reality (Lackey & Sosa, 2006) .
The objective of this research is to understand the training and working stories of a significant group of former students of initial vocational training programs. This would lead to the exploration of the relationship between the training these people have lived with in the CFP and what they have become today. The hypothesis was that the training experienced in the CFP could have played a significant role in the development of personal biographies. In particular, it was important to understand which were, from the point of view of the students, the quality elements of the training practices used in the CFP that could have been recognized as determinant in directing the students' path. To do so, various stories have been collected (Edmunson, 2002; Coles, 2004) , testimonies of who has lived those experiences, in an attempt to delineate the features of an effective model of vocational education and training.
A total of 54 participants have taken part in this research. They are former students of 7 Salesian VET Centres of 6 Italian regions, chosen from among those who had distinguished themselves in work and personal life. In April 2010, the Cnos-fap † † contacted the directors of the 60 Italian Salesian CFP asking them to indicate the names and the phone numbers of those former students who were considered as examples of "educational success" in at least two of the following areas: 1) work effort, 2) social and civil commitment (voluntary services, cultural, social or political commitment, etc.) and 3) commitment in Salesian contexts (alumni association, teaching in the CFP, services in the Salesian works). 14 CFP offered their availability. In the following months and throughout 2011, it was possible to contact directly the interested parties arranging interviews in 7 of the 14 CFP available. A total of 54 stories of training have been collected. The research hadn't the objective of involving a representative sample of former students; it was rather interested in the relevance of the testimonies and in their distribution throughout the country. In particular, 31 participants come from the regions of Southern Italy (Sicily: 29 and Puglia: 2), while 23 come from the regions of Northern Italy (Piedmont: 14; Veneto: 5; Emilia Romagna: 3; Lombardy: 1). The subjects indicated for the research are all male. Even if since the 90s, the Salesian VET Centers have also welcomed female students, today there is still a predominance of male students.
Concerning the age, only 2 of the participants at the time of the interview were under 29 (they had attended the CFP between the late '90s and early 2000s), and only 2 were older than 60 years (they had then attended the CFP in the mid-60s). 12 participants were between 50 and 59 (they had attended the CFP between 1966 and 1975), 19 were between 40 and 49 (that is, they had been students between 1976 and 1985) and other 19 were between 30 and 39 (they had attended the CFP between 1986 and 1995).
Regarding the qualifications, half of the participants have acquired a vocational qualification and then have entered the labour market; the other half after the qualification have continued to study until the end of a five-year course of vocational or technical education ("Maturity exam"); 10 have started college courses and 6 of them have graduated in technical or engineering area. With regard to employment sector, 15 participants currently work as technicians (designers, engine drivers, typographers, analysts), 3 as managers, 18 as entrepreneurs or self-employed; 16 of them are employed as trainers or teachers, mainly in Salesian VET Centers. They all meet the requirements previously indicated as criteria for the selection of participants in this research.
The method chosen to understand the training processes taking place in the VET Centers is the empirical method, related to the narrative Inquiry (Clandinin, 2007) . The research technique used for data collection is the narrative interview (Atkinson, 1998) . Also the approaches used in the analysis of the collected data, the phenomenological method (Van Manen, 1990; Mortari, 2007) and the grounded theory (Glaser & Strauss, 1967) , have a "narrative" aspect since even in this case the stories of the subjects involved have been extremely important and all the research process has been accompanied by the writing of a research diary (once again a narration). In other words, narrating have characterized all the research: the data collection phase in which the stories have been requested; the analysis phase in which the researchers have analysed the narrative units and have used a diary to tell this analysis; the writing phase in which the results and the process of the research have been reported in a narrative form.
Once received the names of the former students who met the criteria described above, it has been proceed to individually contact the participants organizing the data collection phase. On average, the interviews lasted 90 minutes each and took place in the VET Centers or in the workplaces, where a comfortable setting has been arranged in order to allow participants to grasp the sense of the research. The interviews have been carried out in a non-directive way (Rogers, 1997) : the interviewer has adopted an attitude of genuine interest, leaving the role of "expert" and becoming a person who asks to know, aware that the other's story is a real gift. The important thing was to keep the attention of the interviewer and the interviewee on the focus of the research that is the lived experience in CFP and the relationship between this experience and future personal and working life. In particular, the interview was about easing the telling of personal situations, anecdotes and episodes, rather than thoughts and considerations of general nature. All the testimonies have been audio recorded and transcribed verbatim.
First of all, data analysis has required a careful reading of all the material by two researchers. After each of the two researchers had read the materials separately, highlighting the units of text based on the object of the research (Mortari, 2007) , an initial comparison has been made. In all the texts there were meaningful units, characterized by detailed descriptions of specific situations, as well as thoughts and considerations of the speakers. During the comparison, useful to create a common view between the two coders, we realized that making an analysis in a too analytical way risked to ruin the descriptions of the participants. Therefore the interviews have been transformed into real stories, by removing the questions and connecting a response to another with conjunctions or other words in order to make the story understandable and by replacing the typical expressions of the spoken language with three dots in square brackets ([…] ). During this "cleaning operation" it has been important to be very careful not to alter the meaning of the original text. We realized that even the "text cleaning" became an analysis phase. Once all the interviews had been turned into stories, the meaningful units of the text have been identified and highlighted again. It has been assigned a label to each unit summarizing the content and every label has been categorised in accordance with a thematic affinity. The analysis process has been recursive and has involved several revisions. At last it has been written a report to describe the results of the analysis and the interpretation of data. However, writing, analysis and interpretation of data are interconnected steps so that they are often indiscernible.
Results
In this part, dedicated to the research findings, for each category it will be reported only a few examples taken from the stories of training; the full results can be read in Tacconi et al., 2013 . Throughout the work, only the initial of the name of the person interviewed and the identification code of the interview will be written. Also the teachers mentioned in the stories of former students have only their initials written. It has been removed also every reference to the names of the companies. While the name of CFP and the places of origin haven't been changed.
Environment
The first theme that emerges from the stories of former students is related to the training environment of CFP as a whole. All the descriptions of the centers show a human and serene environment, characterized by high professional and relational quality. One of the common features is the perception that the environment assumed a fundamental role in education. The interviewees give the idea that the VET Center formed an environment where each experience contributed to the personal growth. Here's an example: The environment is characterised first of all by a friendly atmosphere, by the sharing of the different times of the day, those of commitment and those informal (the courtyard, the refectory) and by intense but regulated social relations. The presence of the Salesians -approaching, expressing concern, offering advices, etc. -seems to be particularly important for the environment, but some interviewees testify that, when they came back to the CFP years later, they found an atmosphere very similar to the one they had left, even if the number of Salesians had changed. It seems that learning takes place by immersion or by contagion, almost "without realizing it", covering various dimensions of personal and social development of individuals. Many former students interviewed talk about educational experiences together with socialization and work experiences, sport and recreational experiences. Purpose of Salesian VET Centers is a well-rounded education. In this regard, the testimony of C. (IntFo1) has a special meaning: You learn by doing, working, playing. Everything contributes to learning. And this method is suitable also for those who believed not to be able to learn. All interviewees describe the environment of the CFP using the words "home" or "family". Within a protective environment in characterized by the sharing of beliefs and values meaningful connections are built, long-lasting genuine relationships marked by affection, able to heal those wounds that, sooner or later, personal history inflicts.
Training
In the stories of the participants in this research the training experience lived in the VET Centers has unique characteristics that are difficult to find in other contexts. Its peculiarity derives from the fact that VET here is never disconnected from a full and complete personal education of the subjects.
A personal training that goes through vocational training
By reconstructing their memories, former students use the terms "CFP" or "school" or "college" to indicate the training context. By analyzing their language, we can say that they were at school (if with "school" we mean a safe place, intentionally aimed at training and education), but without the sensation of being at school (if with "school" we indicate a distant place from life, in which the training is perceived as an effort end in itself). Beyond the expression used to name the context, all participants have experienced the vocational and personal training as intimately connected. They also have lived the work experience as a context rich of learning: the work has become for them an important learning object, but they haven't learn a job just for work, that is, to enter the world of work, they have learnt a job to grow up as individuals through the job. a) Learning a work from and through the work: the learning objects Although the learning of a profession takes place on the workplace, many of the interviewees state that they had already acquired in VET Centers the skills and the basic notions to start to work. An example is reported in the excerpt below: The training experience has provided to participants the basis to move within a specific workplace, understanding the processes, its functioning and the general dynamics. The learning of real vocational knowledge takes place later, in contact with the problems and the challenges of concrete working situations. But almost all the former students interviewed declare that the VET Center hasn't only taught them a job, but it has enriched them as individuals: in CFP personal education and vocational training were intimately intertwined. Let's see an example: Personal and vocational training are not different areas; they are both part of the same learning process.
The personal knowledge is inextricably linked to professional one and, through the work, it is possible to learn also what helps to grow as person. This can be confirmed in the various testimonies, where interviewees talk about the values of honesty, sincerity, transparency and respect that in CFP were translated into relational and working behaviours (Rose, 2004 L. (IntFoss4), graduated in engineering, says that he deepened his technological knowledge at CFP, in a way that not even the University has made possible. Many participants also claim that at the VET Center they have learned to learn, that is, they have received significant methodological information: At the CFP many participants have found out that the sharing of working experience, but also of other moments, such as games and sports, creates bonds and solidarity leading to relate to others in a positive way, and increases mutual understanding. In short, our former students have learnt in CFP how to become an adult, that is, to be able to take responsibility and to contribute in making a society of greater justice and solidarity. Furthermore, many participants say that in the CFP have succeeded in developing a positive attitude towards the work. Let's see an example in the following excerpt: The participants in the research say that in VET Centers they have learnt to work with pleasure and to work well. As S. (IntCt16) reminds us, the satisfaction of a job well done is not external to work as the saying goes "first duty, then pleasure", but it's intrinsic to the work and acquires ethical consistency becoming an opportunity for building the common good. It is this that increases the will to work, gives a different quality to the work and induces to find solutions to problems that may occur. It's like saying that at the CFP our former students have learnt that the dignity of every job comes first of all from the attitude with which a work is approached. In every job it is important to put something of yourself and this is reflected on the "work style" and on the relationships that are created through work. This is an aspect that many participants said they had learned directly from their teachers. b) Learning from and through the work: the training strategies The previous discourse on learning objects cannot be separated from that one of training strategies. We can say that, in the educational experience lived by our participants, the work became a real educational resource. It is through the practical work carried out in the workshops of the CFP (designing, making artifacts, assembling, etc.), that our participants have been able to approach effectively also a general learning (learning by doing). Moreover, the concepts that are learnt by doing are different than other pure academic learning. Through the work, our students have learnt more; they often have been able to even recover the knowledge of theoretical disciplines, by merging it to the practice and to the workshop. In the following passage, M. (IntFoss3), an artisan of Piedmont of 38 years, remembers how the manual work has improved his ability to fully understand things: M. stresses that through manual work he has been able to develop professional skills such as calculating and graphic skills, a correct knowledge of materials, but also attitudes like the attention to detail and the ability to deal with problems that may arise. Many former students tell us that they have experienced what might be called a "manual" approach to knowledge (Bertagna, 2011) .
In the stories is also emphasized how the workshop is a learning environment. Here it was possible to have a concrete job experience in a protected setting:
The workshop was at the basis of all Salesian organisation [...] The workshop is the flagship of the Salesian VET Centers (CFP), where "the most important things" can happen. G. (IntBra4) , who is now a trainer, describes the passion for the work of his trainers and the care taken in the preparation of the workshop activities. The workshop was, and still is, the place where students can measure themselves with a real work and can develop their desire of "learning to build complicated things". For this reason the Salesians have always been committed to the continuous updating of the workshop and the equipment. Often our former students have been able to work on the same machines that subsequently have found in companies. In the following extract, F. (IntFoss5), who attended the CFP in the 60s, well describes how this education was centered on the workshop: The enhancement of authentic tasks consisted in giving tasks as in real contexts. In this sense, the workshop was an ideal authentic setting, because very similar to a workplace. In all the cases analyzed, the workshop teaching appears like a teaching, which leads to reflect on what you do. The reflection accompanies the whole working process: it anticipates the work in order to plan what to do, it develops during the work, in searching for information to find a solution to the problems that may arise, and after the action as a retrospective look on the work.
Our participants had the chance to experience at the CFP also a collaborative learning, as described in the following example: The testimonies show that the CFP allows live a healthy relational climate, based on collaboration. In the experience of some research participants can be seen how the collaboration between students has been very important for the recovery and the enhancement of learning. Good relations in an educational context are not only rewarding for the students, but they also help to learn better.
Many of our former students describe that the contact with the world of work didn't occur only in Salesian workshops, but also in real work context and they stress how the early contact with the labour market has been essential for them to have the opportunity to combine learning and work experience. In conclusion, we point out that it's through the contact with the work, that our former students have found in the Salesian CFP an education, which has fostered their creativity, their ability to learn, to design and to interact with other people.
A training that mobilises energies
The interviewees have given us stories that show, how the learning experience have made them go far beyond difficulties. Here we report some testimonies, which help us to see how the energies of the students have often been addressed to transform negative experiences into learning opportunities. Very often the educational success described in the stories collected has been built on the ruins of a previous school failure. But from the testimonies comes to light that school failure doesn't necessarily imply training failure. The research participants said they had found in the CFP people who have helped them to discover their unexpressed potential. In their stories the success has been important, but equally important has been the failure: for many of them the contact with adults available to help them has been essential to turn the failure into a learning opportunity, the mistake into an occasion to learn. The experience at the CFP has marked a turning point in the biography of interviewees and made them "desire to learn more and always":
At the CFP I've learnt to compare myself to others and to increase my will to go on. […]; I've realised that if you don't keep up, you're left behind. Today I am where I am thanks to this desire to learn more that I developed at the CFP. This experience helped me to socialize with my classmates and to give meaning to my personal and working future. It also taught me that without hard work there is no success. (IntCt21).

At the CFP I learnt to never back down thanks to my teachers, because they haven't only taught me how to
use a screwdriver or how a power cable must be passed, but they also taught me to always take a challenge.
Before starting to work on my own, I did everything -the electrician, the painter, etc. -because the Salesians taught me to never back down and not to stop in front of the first obstacle. They taught me to be determined and to always complete a job (IntCt17).
The one described in the many examples is a free training which releases potentialities, mobilises energy and helps to overcome the difficulties and the obstacles.
A training that orients in life
The participants in the research declared that their experience at the VET Center has gradually oriented them not only in the choice of an educational or a career path, it has also oriented them to the living style.
First of all, the CFP has been for the students like a "gym" to train to work, as described in the example:
I remember there was a lot of dialogue with the teachers; they oriented us on anything related to work: career prospects, the behavior to adopt and the best way to relate to people. The teachers who have followed me taught me how to work, how to behave in the workplace, how to pay attention to the machines. The center was a kind of gym for work; there we gained experience in order to be prepared once outside. I have to say that their teaching has been helpful; in the company it hasn't been hard to acclimate myself; I started as a worker and now I am production manager. Attending the course helped me to understand what I wanted and what I would have done once finished the school. Today it's difficult to orient (IntCt13).
As emphasized by N. (IntCt13), the existing conditions make the orientation to the world of work a lot harder than before. Through the experience gained at the CFP, you could get an idea about the world of work, but also give space to your own desires and dreams, to focus on your potential, inclinations and aptitudes or you could get the opportunity to identify further training paths. Here's another example:
I studied for three years at the VET Center of Fossano, electric sector, after which I moved to ITIS, in order to get a high school diploma, and then, I wanted to try the college experience and I studied electronic engineering and I ended […] with excellent marks […]. At the CFP it has been really important, especially for me, to experience the manual work because it's what has distinguished me from the other students coming from high school. At the CFP the teaching was based on technical aspects, we studied little Maths and Italian, but the fact that I have been prepared in programming has been essential for me later, when I went to ITIS; maybe I wasn't so good in other subjects but I compensated with my practical preparation. At fourteen, one is not sure about what he wants to do; once finished my experience at the CFP, I had a better idea of what my path could be. I comprehended what were my skills and how I could have used them. To go to ITIS I had to prepare and to pass an exam and this made me realize that I had the potential as student and that I could do it. There are things required by companies that the CFP gives you, but that, paradoxically, high level education doesn't give you. (IntFoss4).
It's like the CFP had given the opportunity to test themselves and make them aware of their potential. L.
(InFoss4), who is today an engineer, has lived the training at the CFP as a unique and efficient experience, capable of developing work skills and to orient students more generally in life. Each of them, in fact, has experienced an orientation not only to identify his professional goals, but also, we can say, to choose himself, to develop his individuality. After all, it's not only about deciding what job to do, but also what person to be, through the work which you decide to do.
Job placement assistance
In this section, we will analyze job placement and support as specific types of intervention in VET Centers. The CFP accompanies the students into the labor market and keeps on offering consultancy support to sustain alumni's effort for securing successful occupational role. We can say that our former students have been lucky to meet the teachers of our center who have been able to take their educational mission and to facilitate the entry of their students into the world of work in order to give them the opportunity to take active responsibility in society. As reflected in many testimonies, being trained by the Salesians CFP is taken as the good credentials during a job interview. Very often, when there was more job offer, the companies looked for someone to hire contacting directly the CFP and asking for the best students:
The CFP is very popular; for example, in these days I did some interviews in various engineering businesses: they already knew VET Centers and they are pleased that one had practical experience in a CFP (IntFoss4 So Salesian VET Centers can provide a better job support ensuring high quality vocational education.
This can be seen the story of L. (IntFoss5), who finished his training in 1966, and in the case of F.
(IntFoss4), who finished a few years ago. In many cases, the Salesians or the lay teachers can intervene directly to help people in finding work by word of mouth. Several former students have found a job in the same companies where they had previously done the internship provided by their learning path. In addition to support in finding job, the research participants were given help in setting up a business.
Testimonies show how the learning experience at CFP has succeeded in educating at the assumption of responsibility and at the development of initiatives and how vocational training has been successful in instilling the courage of taking risk and the self-confidence which allows you to get high goals. Often the CFP itself has been a source of new business ideas, as in the case reported by A. (IntCt29) The teachers at the CFP have helped former students in the development of business ideas, in what we would now call start-up. Sometimes the CFP itself becomes the workplace of former students. We can see through the testimonies that very often, especially in Piedmont and Sicily, it is implemented the strategy of selecting the trainers among former students:
I'm a freelancer, I have many clients, I do welding, consulting, mechanical design; I also teach welding and workshop at this center, especially in the evening classes for adults, unemployed and laid off; this year I teach welding and workshop in three courses for apprentices (IntBra5).
I've been working in this CFP for about thirty years; I started as a simple trainer, then, over the years, I've become the coordinator of the graphic sector. I teach offset printing; [...] I am also a former student; after completing the course, I've been working in a company dealing with the printing for four years, then I was contacted by the coordinator of the sector of that time, Mr. C., and I had the opportunity to begin to work as trainer, after getting an expert technician diploma (IntCt3).
Former students are very good teachers because they already have lived the training in a CFP but at the same time they have also gained experience in their specific professional field. In some cases, the CFP offered support to people who were living moments of difficulty because the responsibility of trainers doesn't finish with the end of initial training. The cooperation network between former students, maintained in VET Centers, could become an important resource for creating employment. This is testified by participants who say that they search for collaborators among former students or they have been hired by former students or they have started a business with their former schoolmates of CFP. The fact that they shared an intense training experience leads them to share a style and a sensibility that may help in professional collaborations. The current situation of economic regression, marked by growing youth unemployment and job insecurity, makes all this more difficult but also more necessary to enable young people to achieve professional growth. Today, the Salesian VET Centers seem to be one of the few realities, which provide resources to help young people in finding their own way.
Portraits of trainers
How are the trainers in the eyes of their students? In the following paragraphs we will try to identify the various training styles that research participants have attributed to their trainers.
Significant and helpful adults
Teachers, in the etymological sense, are those who "leave a mark", provide keys for reading and interpreting reality. The trainers in the stories of former students appear to be faces imprinted in their memory, credible adults who gave their best in teaching. Below are some examples of descriptions: Teachers, especially those of workshop, are impressed in the memory of students for their expertise and availability. In memories, they often appear associated with names and concrete images. G. (IntFoss7), recalling the teacher of the workshop, said that he felt real admiration for his technical competence. In the story of V. (IntCt6) the teacher seems to be the master craftsman of the past, from whom it was possible to learn the tricks and the secrets of the profession. Teachers shared with the students the whole day, (lessons, leisure time and canteen), building meaningful relationships, facilitating the dialogue: M. (IntFoss3) , who attended the CFP living in the boarding school, remembers very well the availability of teachers, their contagious enthusiasm and passion ("they believed in us and they put so much enthusiasm that at last we believed in ourselves too"). Our students convey that often their teachers became a model not only for a professional growth but also for an individual growth; they stress all the features of trainers: their availability, reliability, friendliness, attention to individuals.
Passionate witnesses to their work
In the eyes of research participants, one of the features characterizing the style of their trainers is that of The story of C. (IntCt3) doesn't only show that his teachers represented for him examples of values embodied, but also that, through narration, they put them in contact with models of life with which to identify and to which they can inspire. A. (IntCt19) recalls how his teachers, with their actions and not just with words, taught something that went beyond the professional knowledge. In many stories, not surprisingly especially in those of former students who have become trainers, teachers appear as those who "pass the baton": The stories of S. (IntCt16) and M (IntCt8) describe not only the teaching strategy of "showing how to do it", implemented by the teachers especially in the workshop, but also their way of communicating through their way of being, rather than only through words. So the teachers become an example to follow for growth and changing. They are also example of possibility, the possibility that a certain path is possible: it is possible also becoming teachers through commitment. The trainers of the stories are former students and use their past experience at school as resources in teaching ("They did the same with me", "I try to transmit what they have taught me", "It is something that is transmitted"). E. (IntCt14) explains how his teachers, working next to their students, embody passion for the job, making acceptable the effort that hard work necessarily involves. In the history of the former students who have become trainers we have the representation of the task of "restitution": what has been received is returned to new generations.
Teachers able to combine strictness and cordiality, professional expertise and human relations
There is a recurring aspect in various testimonies: the ability of trainers to naturally combine strictness and cordiality, professional expertise and human relations. It's their skill of being both friendly and strict that is particularly impressed on the memory of former students:
The The Salesians seem to have a unique style inspired by Don Bosco, as can be seen in story of P. (IntCt10) e G. (IntCt17): being very demanding with students in the classroom and in the workshop, and being their friends, as elder brothers, in the courtyard and leisure time. Our former students say that teachers expressed strictness only through the eyes, but this was actually also a way of expressing affection.
Seriousness of teachers was proportionate to their expertise and, in the memory of participants, combines also with relational skills: S. (IntCt27), recalls a particularly skilled teacher ("was a really good teacher") who accurately prepared his lessons and was able to teach creating a significant relationship with students. This aspect is highlighted also by D. (IntCt24) saying that his teachers could combine "sweet and bitter". W. (IntFoss8) stresses their professional expertise but also their ability of joking with students in order to create a serene atmosphere; they "loved their job and being in contact with young people". Other former students too remember the ability to build up a relationship of their teachers: M. (IntBra5) met teachers who assumed responsibility to take care of students, building a personal relationship and showing interest for everyone of them, creating educational alliances with their parents and orienting them towards good choices. V. (IntCt6) too remembers the affection and protection received by his teachers. They were friendly, but also strict in the respect of rules. The teachers that our former students remember were convinced that the respect of rules and the sense of duty represented a "way used by a worker to express respect for others. In this way, his work can contribute to the common task of producing a value that is not just economic, but also social, relationships-wise and collective" (Pizzul, 2012, p. 37) .
Talent discoverers
The research participants state that during their training they managed to give their best and to grow up thank to their trainers who have succeeded in finding in them the hidden potential: These teachers are able to recognize the unexpressed skills of their students, even those hidden, and to discover what they could become, creating the conditions to use their energy that would otherwise be wasted. They can identify promising things in students and develop their self-confidence exalting their skills.
Conclusion
The importance of vocational training comes not only from its content and the competence of teachers, but also from the human values transmitted and the influence that the school had on the lives of students.
The interviewees stress how the CFP has been for former students. The assumption behind the question is that the practical approach utilized in the CFP courses made possible the enhancement of talents, for which school education judged to be inadequate. Analysing the current life of former students we can deduce that VET has contributed to their professional and personal success. Reassembling like a mosaic various aspects of their life, our former students discover how the human and professional training received at CFP have helped them to have success. An important clue to successful life is the chance to experience that there is a deep connection between the taste with which a job is done and the chance of being happy. Many former students have been able to find this link already at CFP. The words of Primo Levi in La chiave a stella ("The Monkey's wrench") comes to mind: "…loving one's job (which is unfortunately the privilege of few) constitutes the best concrete approximation to happiness on earth" (Levi, 1978, p. 81) . From the testimonies it doesn't emerge only the satisfaction of doing a job, but the taste of doing a job for others. Many former students are aware of the importance of putting into practice what they have experienced in the CFP and to hand over to others what they have received. Even this can be seen as a sign of successful training. Several former students have become trainers and try to teach with the same passion of their teachers of the past. But also the family and the company are contexts in which it's possible to return what it has been received, investing in human relations. Research participants consider the experience of the CFP as crucial in their growth, which has often represented a real turning point or the opening to new possibilities. They see their personal and professional growth as directly attributable to the CFP, rather than to other learning experiences. It was a precious time to learn a trade, but also the spirit to do it. Often the chance to assess themselves with concrete tasks has allowed them to develop a deeper understanding of things in a much more effective way than some academic learning. For many former students the CFP represents the place in which a change happened, the place of a turning point, but especially, the place, which made them feel part of a community. Being with those who shared the same educational experience creates a bound of common commitment and it is this that establishes the sense of being a community.
Although not generalizable, the results of this research allow make a positive judgment on a successful training path based on the enhancement of the work. It's a "Salesian" VET, with specific features, which worked and could work also in other contexts. We started with the idea of studying cases of "educational success", but the educational success is not just "getting a degree", but also developing and cultivating a talent, particularly for those who come from a socio-economic and cultural disadvantaged background.
The stories of former students show us that they have lived a training work experience, creating bonds and relationships with others, discovering work as a special occasion. The testimonies talk about something bigger than personal training success that is made up of values and interpersonal relations. Therefore, we would like to conclude that the element that makes the difference in a training path is not so much the nature of the training itself but the quality of the training course. For many students the training has meant hope and orientation. In Salesian VET Centers the research participants have discovered the work as training and educational resource. It should be recognized the added value of the CFP proposals for personal education and vocational training, abandoning the underestimating prejudice that CFP are only for those who have been abandoned by the education system, those considered as "waste".
The source of this research is the voice of the students, rather than that of teachers. Many former students have vivid memories of their trainers, they left their mark because they have been able to encourage and trust in them; often teachers have remained a guide for students even in adult life. Trainers are generally aware that the success or failure of their actions cannot be measured only in the time of contact with the students: the future will tell if the training path has triggered the awareness to which the trainer aims during his training activity. Our research has shown that former students have effectively acknowledged that the teachers met at CFP have become very important in their lives, because they have been able to involve them into a valuable collective enterprise that has been turned into the series of "stories of value" that former students have given us.
